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LOCKDOWN LESSONS 

 

REFLECTIONS ON THE WONDERS AND WOES OF ONLINE 

TEACHING AND LEARNING 

 

 

Janus Mortensen 

 

At a televised press conference held Wednesday 11 March 

2020, the Danish Prime minister, Mette Frederiksen, an-

nounced that Danish society would enter a state of partial lock-

down to prevent further spread of SARS-CoV-2 in the country.1 

As part of the lockdown, all public educational institutions were 

to suspend teaching as soon as possible, and no later than 

Friday 13 March. Similarly, all public employees – except those 

who served ‘critical functions’ – were ordered to work from 

home. The Prime Minister explained that the lockdown was to 

be in effect for at least two weeks but indicated that it might 

last longer. And it did. For students and employees at Danish 

universities, the lockdown turned out to continue throughout 

the entire spring semester, forcing teachers and students to 

find new ways of organizing teaching and learning ‘together 

apart’. In the autumn semester, students and staff were al-

lowed back on campus, but with various restrictions still in 

place. 

In the following, I would like to share some of my obser-

vations and thoughts about the wonders and woes of online 

teaching as I have experienced them during the past seven 

months. Although I readily admit that I am absolutely amazed 

by the possibilities offered by modern communication technol-

ogy, I shall by and large be making a case in favor of old-

fashioned face-to-face teaching. By adopting this position I 

fear that I am likely to present myself as somewhat of a con-

servative romantic – or possibly an outright technological-di-

dactic reactionary – but I hope that my observations will be 

worth the time it takes to read them, also for readers who may 

hold more progressive views than mine. 
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The wonders 

 

Before addressing the challenges associated with technologi-

cally mediated teaching and learning environments (as I cur-

rently see them), it is worth reflecting on how amazing modern 

communication technology is, and what it has allowed us to 

achieve during the lockdown and beyond. Had we been faced 

with a situation similar to the COVID-19 pandemic 10 years 

ago, it is unlikely that we would have been able to establish 

meaningful online learning environments in the way we have 

seen since March. 

Since 2015, I have taught at the English section at the 

Department of English, Germanic and Romance Studies at the 

University of Copenhagen. In the module I co-taught in the 

spring of 2020, Sociolinguistic Perspectives on English and 
Globalization, my colleague, Dorte Lønsmann, and I were able 

to switch to online lessons starting the Monday after the lock-

down had been announced. Since we work with audio and 

video recordings as part of our research, and because we have 

been using online video conferencing platforms regularly for 

research collaboration with colleagues abroad since 2016, we 

did not start from scratch.2 Nevertheless, before we went ‘on 

air’ for the first time, we were worried about the stability of 

the setup we and our students had available, and we had four 

alternatives lined up, just in case (see Appendix 1). Being rel-

atively new to the specific software (Zoom), we were also un-

certain whether we would be able to show slides to the stu-

dents in a meaningful way, whether we could share data ex-

cerpts with them like we normally would, and so on. However, 

as soon as we got the process underway, most of our worries 

turned out to be unfounded, and we managed to deliver the 

16 seminars that remained of the course in an acceptable 

manner, considering the circumstances. 

The technology was by no means infallible. More than 

once, students experienced problems connecting to the Zoom 

‘room’ and needed to be guided before we could begin a ses-

sion. Slide sharing also tended to ‘freeze’ at least once during 

each seminar which always caused confusion because the pre-

senter had no way of telling that things were amiss before the 

participants realized there was a problem and made a com-

ment to that effect. Still, in general it is fair to say that the 

online environment provided by Zoom constituted an accepta-

ble virtual version of how lecture-like sections of a seminar 
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would have unfolded in a physical classroom (where technol-

ogy will occasionally also act up). 

For interactive sections of the seminars, we also found 

that Zoom was surprisingly flexible. By using ‘break-out 

rooms’ we were able to distribute students into additional vir-

tual rooms by the click of a button and ask them to work on 

exercises in pairs or in groups. During the break-out sessions 

we could ‘drop in’ on the groups and ask additional questions 

or answer any questions students might have. As part of each 

exercise, the groups would typically be asked to post their an-

swers to exercises and comments on a virtual notepad (using 

Padlet) which functioned as a shared notice board and starting 

point for plenary discussions back in the main room. 

Finally, thanks to a research-integration development 

grant from the University of Copenhagen, the course also in-

cluded a number of workshops delivered by our colleague, Ka-

milla Kraft. These workshops were meant to give students 

hands-on experience with various types of recording equip-

ment, transcription of qualitative interviews by means of link-

ing software, and software for computer-assisted qualitative 

data analysis. For these particular activities, we found video 

conferences via Zoom to be unmanageable, and we therefore 

decided to generate a library of prerecorded video tutorials 

which the students could work with individually as a replace-

ment for the workshops. Producing these videos was a time-

consuming activity, but by combining the tutorials with de-

tailed individual feedback (made possible by the development 

grant), we managed to develop a meaningful – though less 

than ideal – learning environment for the students. 

In short, even though no one had dreamed that we would 

be switching to an entirely online teaching and learning envi-

ronment in March 2020, it turned out that the technological 

solutions that were available and the skills we had acquired 

over the years actually allowed us to create a reasonably 

meaningful alternative to face-to-face teaching at very short 

notice. The whole situation had a rather dystopian-futuristic 

air, no doubt influenced by the bleak mood that characterized 

many parts of society during the lockdown. But it worked. 
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The woes 

  

The lockdown illustrated that large-scale online teaching and 

learning is no longer an imaginary scenario of the future but a 

viable proposition here-and-now. In other words, the lock-

down was an eye-opening experience for students and teach-

ers alike – and it is likely to stand as a “game changer” in the 

development of online teaching and learning in Denmark and 

beyond. Before the pandemic, it would have been difficult – 

laughable, even – to suggest that universities and other insti-

tutions of higher education would be able to make a wholesale 

shift to online teaching and learning within a matter of weeks. 

After the lockdown, the genie is out of the bottle, and our col-

lective experience prevents us from going back – in effect 

making the suggestion that large-scale online teaching and 

learning cannot work just as laughable as the opposite position 

was before.  

That being said, I must stress that an online teaching 

and learning environment – in my experience – is a poor sub-

stitute for teaching and learning in a shared physical space. 

The online environments so expertly provided by Zoom, Padlet 

and similar services are designed to mimic social interaction in 

physical space, as neatly illustrated by the fact that Zoom 

comes with options like virtual hand-raising and thumbs up 

icons superimposable on the video thumbnail of each partici-

pant. They represent surrogate environments for activities 

that would ideally take place elsewhere. As with all other tech-

nologies, it takes time to harness a technologically mediated 

learning environment, and I remain open to the possibility that 

once we learn how to make the most of the affordances offered 

by online teaching and learning, things will look brighter. How-

ever, for the time being, I remain skeptical: Online teaching 

and learning represents a tolerable, but under normal circum-

stances, undesirable alternative to face-to-face teaching and 

learning.  
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Communication and community in live-streamed learning en-

vironments 

 

One of the key challenges associated with technologically me-

diated teaching and learning environments is the relative se-

miotic impoverishment they involve compared to face-to-face 

encounters. In terms of semiotic richness, videoconferences 

as offered by Zoom, Skype, Microsoft Teams, Google Meet and 

all the other services that we have recently become accus-

tomed to represent a great improvement over audio-based tel-

econferences. Yet, even with state-of-the-art videoconference 

set-ups (which are much more sophisticated than what most 

teachers and students have to make do with) the lack of a 

shared physical space presents a considerable challenge for 

establishing meaningful interaction and understanding.  

A couple of weeks into the lockdown, I was interviewed for an 

article on the university intranet about teachers’ experiences 

with online teaching. When asked what the biggest challenge 

was in switching to online teaching I replied: “[The biggest 

challenge is] that I can’t sense how the teaching is received in 

the way that I usually can. There is no direct relation, and I 

don’t get the immediate response that I would get if we were 

together physically”.3 I think this is a very common experience 

for teachers and students alike, and part of the reason why 

online interaction is often perceived as more strenuous than 

face-to-face interaction. We simply have to invest more en-

ergy in ‘reading’ each other correctly and ‘sending clearer sig-

nals’. The mediated environment, even when not hampered by 

‘choppy’ audio or ‘frozen’ video signals, simply adds a filter 

that we need to work hard to see through. 

The challenges involved in establishing rapport in medi-

ated environments have implications for the way teaching ses-

sions are organized and executed. In my own case, I found 

that my seminars during the lockdown had to be planned in 

much greater detail and run in much more linear ways than 

usual in order not to lose students along the way. While the 

value of planning one’s teaching should generally not be un-

derestimated, the limits imposed by the digital framework may 

also disturb the forms of spontaneity and mutual responsive-

ness that I personally consider hallmarks of interactive, dia-

logue-based teaching. Technology shapes talk and the pat-

terns we develop for interaction. Exclamations like ‘roger’, 

‘over and out’ and ‘wilco’ associated with radio communication 
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are good, yet relatively simple examples. The communicative 

styles I have observed my students and myself develop so far 

in response to the online teaching and learning environment 

are not always encouraging. Many students develop passive 

and silent forms of participation – quite understandably, I 

think, when considering the difficulties associated with taking 

the floor and claiming a voice in a mediated environment. At 

the same time, I have noticed that I often talk more than I 

normally prefer to do in a teaching situation. Whether this is 

caused by the students’ relative silence or vice versa is hard 

to say. Either way, the situation is not ideal.  

Another key issue with online teaching and learning en-

vironments is that they may – and in my experience often do 

– lead to social fragmentation. By using virtual breakout 

rooms, padlets and other solutions designed to enable stu-

dents to collaborate and participate, even when they are not 

physically co-present, it is possible to design the virtual envi-

ronment in a way that goes some way towards building a 

shared learning space. Yet, these solutions do not always work 

as intended. A recurring phenomenon is that some students 

tend to ‘slip out the door’ when the plenary session breaks out 

into smaller group work sessions. When asked why they do 

this, students have explained that they prefer not to partici-

pate in group work if they feel that they have not prepared 

sufficiently. Whether this is true or not, or whether there are 

alternative reasons, the important point to note is that the 

technologically mediated environment makes it relatively easy 

for students not only to tune in to class, but also to tune out 
of the shared learning environment. 

The technologically mediated teaching and learning en-

vironments I have described above allow for an extreme form 

of individualized participation which is usually not possible to 

uphold – at least not in the same way – when learning takes 

place in a physically shared environment. This is important be-

cause it seems to me that we more readily accept and tend to 

display a greater sense of responsibility for each other when 

we are physically co-present. Being together physically in-

volves a particular kind of reciprocal relational commitment 

that may have a tendency to diminish when we are ‘together 

apart’. Walking out on fellow students during class when in-

structed to collaborate on a common task would have social 

ramifications that would keep most students from doing so in 

a normal classroom setting. In a virtual environment, there 
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seems to be more leeway for this sort of behavior, and this 

may have negative effects on efforts to build a shared learning 

space. 

There will obviously be many situations where walking 

out on classmates will not be tolerated, also in online environ-

ments, just as there will be many students who would never 

consider doing so, no matter whether the situation was online 

or offline. Yet, I think it is vital that we – teachers and students 

alike –acknowledge the fact that the technologically-mediated 

environment, compared to the physical classroom, inevitably 

comes with particular constraints and affordances that may 

have an impact on the way sociality is realized. Many of the 

negative effects may be mitigated, but it may require special 

effort, and the efforts invested here will necessarily require 

time and energy that could perhaps have been invested else-

where. 

In many contexts, online and/or remote teaching is be-

ing used as a means to bring education to areas and individu-

als with otherwise little or no access to education. In Australia, 

Alice Spring School of the Air4 has brought “education over the 

airwaves to Australia’s most remote students” since 1951, and 

more recently a wide range of platforms have emerged offer-

ing massive open online courses (‘MOOCs’) where educational 

content can be accessed without constraints related to time or 

place (though usually not for free). By bringing education to 

areas and individuals that would otherwise not have access to 

education, technologically mediated teaching may be said to 

have a considerable democratizing and liberating potential. 

However, as colleagues at the Law Faculty have pointed 

out in a piece published during the lockdown in the university 

newspaper (online, obviously)5, online teaching may also have 

the opposite effect and in effect amplify existing or latent ine-

qualities. For students from family backgrounds with little pre-

existing academic capital, being deprived of the opportunity to 

socialize in the classroom may constitute a considerable aca-

demic disadvantage, in addition to the social challenges which 

many students report having experienced as a result of isola-

tion. Again, these challenges can probably be overcome or at 

least mitigated in various ways, for instance by encouraging 

students to form study groups. But in a virtual environment 

where it may be more difficult than otherwise to establish so-

cial relations, student networks are also likely to require extra 

effort to flourish. 
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On being out of sync 

 

In the discussion above, I have mainly focused on technologi-

cally mediated teaching and learning environments character-

ized by temporal copresence and spatial discontinuity (the ex-

ception being the video tutorials I briefly mentioned where stu-

dents were at liberty to engage with the material not only 

where but also when they saw fit). Yet, live-streaming by 

means of videoconferencing software is obviously not the only 

way of organizing a technologically mediated learning environ-

ment. After the summer break, students and staff at the Fac-

ulty of Humanities were allowed back on campus, with various 

restrictions in place to prevent further spread of the virus. One 

of the measures taken at the department where I teach was 

to convert all lectures with an audience of more than 50-60 

students to an online format, while seminars with smaller 

groups were allowed to take place on campus. 

Two weeks before the autumn semester began, lecturers 

involved in teaching courses with larger groups of students 

were given the option of either giving live-streamed lectures 

or providing pre-recorded ones. The former option has come 

to be known as synchronous online teaching while the latter 

mode is called asynchronous. Already during the lockdown, 

many teachers decided to handle the disruption of their normal 

teaching by distributing prerecorded lectures accompanied by 

various student activities, so the asynchronous mode was 

well-established at this point. In the module I have co-taught 

in the autumn, English Language and Culture – An Introduc-
tion, a 15-credit first semester course for a batch of 150 brand 

new English BA students, it was decided by mutual agreement 

among the lecturers that we would opt for the synchronous 

model and deliver live-streamed lectures two times per week 

for the entire student cohort, supplemented by seminar ses-

sions in smaller sections on campus. As with the switch to the 

online environment during the lockdown, the situation caused 

some worry. However, once we had managed to establish a 

makeshift mobile ‘broadcasting studio’ and enlist the help of 

what came to be known as student ‘e-assistants’, everything 

turned out to work quite well – all things considered. 

Some weeks into the autumn semester students started 

asking whether we could perhaps record the lectures as they 

were happening – after all, a recording is only a click of a 

mouse away when working in digital environment like Zoom, 
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so it should be easy to do. Also, in a few cases (two out of a 

total of 14 at the point where requests for recordings started 

to appear) the lectures had been hampered by connectivity 

issues, so it would be good to have a recording, the students 

argued, to give them the opportunity to go back and catch 

whatever bits and pieces they might have missed during the 

live transmission. Finally, some students pointed out that hav-

ing recorded lectures in addition to or perhaps instead of live-

streamed lectures would allow them to ‘re-watch’ lectures, and 

perhaps go over particularly difficult points multiple times. 

Although I appreciate the reasoning behind these points, 

I think recorded lectures – no matter whether they are pro-

duced synchronously or asynchronously – are problematic for 

several reasons, at least in the context of this particular mod-

ule. After consulting with my colleagues, I therefore sent a 

message to the students, informing them in my capacity as 

module coordinator that we would not be recording lectures, 

despite popular demand. In explaining the situation to the stu-

dents, I offered a list of reasons for why I personally prefer 

‘live-streamed one-off lectures’ to recorded ones, even in the 

face of the problems with technologically mediated communi-

cation outlined above. The reasons are offered here in a 

slightly modified version.  

 

Reasons why I prefer live one-off lectures rather than recorded 
lectures 
 

o Live one-off lectures invite students and lecturers alike 

to be ‘on their toes’ and pay attention. The need to fo-

cus and concentrate on complex information delivered 

in the here-and-now is an important skill for you to de-

velop as budding academics. We live in times where 

there’s an abundance of ‘things’ that demand our at-

tention all the time – offline as well as online. Being 

forced to focus on one thing, right here, right now, for 

45 minutes is a very useful heuristic in creating and 

maintaining focus, and I think we might sometimes un-

derestimate how important it is to practice this. 

 

o Live one-off lectures cannot be paused, nor can you 

press ‘rewind’ and go back and listen again if there was 

a particular point that you did not understand. How-

ever, if some points are unclear or need to be followed 
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up, you can ask questions during the lecture, you can 

bring questions to your seminars (in fact we encourage 

you to do so), talk to your peers and/or the tutor or 

revisit the readings to see if the answer might be avail-

able there. These methods are likely to be much more 

effective than simply ‘watching the lecture again’ be-

cause what is needed is not to hear the same 
thing again, but to hear the point expressed in a differ-

ent way and for you to be able to discuss it using your 

own words. 

 

o Live one-off lectures can help build a sense of commu-

nity across the student cohort because you experience 

a form of copresence and co-attention. Online copres-

ence is a poor substitute for actual copresence, but it 

is better than no copresence at all. 

 

o Live one-off lectures come to function as part of the 

shared experience of students and teachers, located in 

time and space. You may miss the occasional lecture, 

but in general, seminar teachers can assume that all 

students have attended the same lecture shortly before 

coming to the seminars. Apart from the community-

building effect mentioned above, this is in fact an im-

portant element in creating a common starting point 

for the activities in the seminars. If lectures were avail-

able as recordings, we might not in the same way ex-

pect to have a common starting point, since some stu-

dents might postpone watching the lecture till ‘later’ 

(whenever that would be). Recorded lectures would 

give students who missed a lecture an opportunity to 

‘catch up’ before a seminar, but the value of this po-

tential upside is arguably relatively negligible in the big 

picture: If you miss a lecture, I would much rather like 

you to talk to your study group about what happened 

at the lecture than to watch the lecture at home, alone. 

Apart from the positive social effects associated with 

talking to and helping – or being helped by – fellow 

students, this procedure is likely to generate a learning 

opportunity for all parties involved. 
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o Live one-off lectures are a way of replicating a central 

part (for better and for worse) of academic socializa-

tion. Being an academic is also about being able to pro-

duce complex yet coherent and clear texts in the spo-

ken mode, in ways that are perceived as relatively 

spontaneous by an audience, even when they are any-

thing but. You do not learn how to do this simply by 

attending lectures, but attending live lectures is a 

unique opportunity for you to experience how this can 

be done – and how it can be done in many different 

ways. Being exposed to different styles of producing a 

recorded lecture may also be valuable, but it is a dif-

ferent genre and one that you already have ample ac-

cess to via YouTube and other online channels. 

 

o Live one-off lectures have the potential to be dialogic – 

and they very often are in the case of our lectures. This 

means that as students you are not positioned as mere 

viewers or spectators (as you would be in the case of a 

recorded lecture) but as participants who have a role 

to play in how the lecture unfolds. Asking questions or 

providing answers to questions from the lecturer are 

obvious ways of how dialogue can be achieved. How-

ever, a simple nod or a particular facial expression – 

maybe even a smile :-) – at a certain point in a lecture 

may also come to function as a cue to the lecturer that 

will have an impact on how the lecture is delivered and 

how it unfolds. 

 

o Live one-off lectures are spontaneous and ephemeral 

and therefore come with other degrees of freedom for 

the lecturer (and you as students, perhaps) than a rec-

orded lecture. The live lecture is a sequence of utter-

ances tied to the here-and-now whereas a recorded 

lecture is a text that becomes transportable in time and 

space. This means that the two formats come with 

quite different expectations – from the perspective of 

the lecturer as well as other participants. As I see it, 

the live one-off lecture comes with a license to impro-

vise and be imperfect, at least much more so than a 

recorded equivalent. A live one-off lecture allows you 

to try things out that you might be reluctant to ‘commit’ 

to tape (and this goes for lecturers as well as students). 
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As a lecturer you can bounce ideas off your audience, 

and the audience can respond and thus help shape the 

process. In effect, this resembles how jazz musicians 

co-create meaningful texts together during live perfor-

mances. The product cannot be meaningfully separated 

from the process. Or put differently, the process is the 

product. 

 

o Live one-off lectures offer a lot that written texts could 

in principle never do (as I think the above points illus-

trate). I’m not sure this goes for recorded lectures. For 

various reasons, some people are unable to access or 

process written texts, and in such cases audiovisual al-

ternatives are obviously useful. And there may be other 

cases where a recording is called for. Generally, how-

ever, I think many of the reasons put forward in favor 

of recorded lectures (the ability to pause and go back 

and forth in the lecture, revisit central points time and 

time again and so on) are much better addressed by 

turning to another time-honored medium: the written 

text. Written texts offer all the benefits of being able to 

go back and forth, pausing, etc. and they can be 

skimmed for time-saving purposes, which is as good as 

impossible with an audiovisual recording. Unless you 

want your lecturer to sound like Chip ‘n’ Dale (or at 

least one of them). 

 

What the future holds, no one knows 

 

As much as I prefer face-to-face teaching to online contexts, 

it seems clear that online teaching and learning is likely to 

constitute the order of the day for the foreseeable future. The 

vice chancellor at the University of Copenhagen has recently 

acknowledged that the situation is likely to lead to some de-

gree of ‘corona fatigue’ amongst students and staff.6 In order 

to prevent this, he argues, we need to find ways of transform-

ing the current exceptional circumstances into some form of 

everyday routine, making the abnormal normal, as it were. In 

many ways, this sounds like a sensible coping strategy in a 

situation where considerable demands are placed on students 

and staff alike. However, as far as teaching and learning is 

concerned, I think it is important that we never lose sight of 
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the fact that the current situation, no matter how much we 

manage to normalize it, represents a state of emergency.  

The lockdown and everything else that has followed since 

the Prime Minister gave her press conference in March has 

shown us how much we can achieve in educational contexts 

through the wonders of modern communication technology: It 

is possible to establish meaningful online teaching and learn-

ing environments, and they are in fact much more functional 

than many of us would have ever dreamed of. However, the 

process has also taught us – or taught me, at least – how vital 

it is for the quality of the education we offer to be able to work 

and interact with students in a shared physical space, and we 

therefore need to get back to this as soon as possible. 

Once we get through the current state of emergency, 

there might be economic incentives for educational institutions 

to try to maintain some degree of online teaching. The Univer-

sity of Copenhagen, for instance, is likely to face a severe rise 

in the annual rent paid to the Danish state in the years to 

come, and cutting back on costs related to auditoria, class-

rooms and other spaces intended for teaching and learning 

could be one way of addressing this issue. If the buildings are 

too expensive, then let’s get rid of some of them. With the 

newly discovered wonders of online teaching and learning in 

mind this would perhaps not be an entirely outlandish proposal 

to make, at least for some. The genie is out of the bottle: we 

know it works, at least to some extent.   

Luckily, there are no serious considerations of this kind 

being made at the moment, at least not to my knowledge. 

However, if it should prove necessary, it is obviously important 

that we can discuss and explain what online teaching and 

learning environments can and cannot do as part of the overall 

ecology of teaching and learning environments, and I hope the 

reflections I have presented in this paper may serve as a con-

tribution to that discussion. There is no doubt that the tech-

nology holds great potential, and it shall be very interesting to 

explore and observe how the possibilities it holds will be 

shaped and wielded in the year to come. Yet, I look forward to 

the day where we shall think of technologically mediated learn-

ing environments as something we turn to when clearly rele-
vant and beneficial for our overall aims, and not something we 

need to call upon as an emergency measure. You don’t know 

what you’ve got till it’s gone. Let’s hope we get it back soon.  
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APPENDIX 1 
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NOTES 

 

1 https://www.regeringen.dk/nyheder/2020/pressemoede-11-marts-i-spejlsalen/  

 
2 I had my first close encounter with online video conferencing more 
than ten years ago when I co-organized and presented at RCLEAMS-
CALPIU Video-Conference: Voices in Time and Space, a seminar be-
tween researchers at Hong Kong Institute of Education and Roskilde 
University, held 4 September 2009. 
  
3 Translated from: “[den største udfordring ved at skulle have kurser 
som fjernundervisning] er at jeg ikke på samme måde, som jeg plejer, 
kan fornemme hvordan undervisningen bliver modtaget. Der er ikke 
nogen direkte relation, og jeg får ikke den umiddelbare respons, som 
jeg ville få, hvis vi var fysisk sammen. Derfor er den løbende forvent-
ningsafstemning og feedback ekstra vigtig, når vi kun er sammen vir-
tuelt.” Quote taken from: Nipper, Troels. 2020. Sammen hver for sig: 
Fjernundervisning stiller nye krav til undervisere - men det fungerer 
[Together apart: Remote teaching places new demands on lecturers – 
but it works]. KUnet [University of Copenhagen intranet], 2 April. 
 
4 https://www.assoa.nt.edu.au/  

 
5 Esmark, Magnus, Christan Dam Hove & Jakob v. H. Holterman. 2020. 
Fjernundervisning er ikke rigtig undervisning [Remote teaching and 
learning is not real teaching and learning]. Uniavisen [University Post], 
14 May. https://uniavisen.dk/fjernundervisning-er-ikke-rigtig-undervisning/.  

 
6 Strøm, Liv Alfast and Lene Düwel Andersen. 2020. Corona-træthed: 
”Vi må forberede os på, at det tager lang tid” [Corona fatigue at UCPH: 
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